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AREIAC NEWSLETTER 
From the Chair...  
Jane Brooke 
Welcome from the new chair 

The joint conference with AREIAC, AULRE 
and NATRE called ‘Words Beyond Words,’ 
brought together colleagues working in 
primary schools, secondary schools, local 
authorities, dioceses and universities. 
There was much to learn from each other. 
Here is a summary of the opening 
comments by myself upon understanding 
the role of the adviser or consultant. 

The role of the adviser of consultant in relation to religious 
literacy 

Some of the roles of the adviser or consultant are: 

1. To give confidence in subject knowledge to RE teachers 

2. To clarify definitions or raise awareness of issues in RE 

3. To offer pedagogical approaches or building blocks to support RE teaching and 
encourage religious literacy 

4. To make connections with other subject areas.  

5. Encourage professional development 

1. To give confidence in subject knowledge to RE teachers: 

The adviser or consultant works by informing, supporting and encouraging teachers to 
explore religious literacy. They walk alongside RE teachers to help the teacher see what 
they themselves know already as well as what they don’t know, in order to understand how 
to help pupils better achieve religious literacy. This may mean considering if teachers know 
the answer to: What is the name of the place of worship for a Jew? or ‘Can you hold a 
conversation with a Buddhist (or any faith representative) about their understanding of death 
using correct terminology?’ The adviser enables the RE teacher to gain confidence in their 
own religious literacy. 

2. To clarify definitions or raise awareness of issues in RE: 

The adviser or consultant might introduce and discuss recent documentation such as the 
APPG Report on Improving Religious Literacy (July 2016). Do teachers agree or disagree 
with the APPG four elements of religious literacy and why?  
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The four elements are: 

 A basic level of knowledge about both the particular beliefs, practices and 
traditions of the main religious traditions in Britain, and of the shape of our 
changing religious landscape today… 

 An awareness of how beliefs, inherited traditions and textual interpretations 
might manifest into actions, practices and daily lives of individuals… 

 A critical awareness, meaning that an individual has the ability to recognise, 
analyse and critique religious stereotypes…… 

 A sophisticated ability to engage with religious groups in a way which 
promotes respect and plurality….. 

3. To offer pedagogical approaches or building blocks to support RE teaching and 
encourage religious literacy: 

The adviser or consultant may offer the simple model below to help teachers reflect upon the 
building blocks to develop religious literacy in their pupils. 

Building block 1:  Teach vocabulary e.g. Imam, Rabbi 

Building block 2:  Teach how the vocabulary is used in sentences e.g. The Cantor leads 
the singing in the synagogue.’ This could be simply be a series of words 
understood at one level or it could be open to interpretation and 
discussion. Sentences move us towards religious literacy but are not 
the end 

Building block 3:  Encourage informed dialogue. A possible beginning of informed 
dialogue is: 

A: I don’t understand how someone could accept transubstantiation in 
a scientific age.  I understand it as symbolic not physical. 

B If you believe in a God who can perform miracles such as the resur-
rection, why can’t God also transform bread and wine into the body 
and blood of Jesus? ……..to be continued 

4. To make connections with (and learn from) teaching in other subject areas:  

Most educationalists recognise the importance of encouraging 
developmental thinking through language. In the Let’s Think’ Programme, 
the Maths language for learning is exactly the same as that which the RE 
teacher might pursue.  

‘aims to turn classes away from discussions that resemble games of 
‘ping pong’ and towards those which more seem like ‘basketball’ 
where there is a dynamic of passing, shooting and defence in 
dialogue around the class as opposed to back and forth to the 
teacher.’  

Assessment for Learning without limits by Alison Peacock Page 39 
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RE teachers too, aim for a ‘basketball’ dynamic in classroom discussion in RE rather than 
‘ping pong’. 

5. To encourage professional development: 

There are numerous opportunities for RE teachers today to develop their subject in school 
and themselves professionally such as: 

RE Quality Mark 

TeachRE courses 

NATRE membership 

NATRE affiliated local groups 

Regional hubs eg London RE Hub 

New2RE 

University courses on new GCSE specs 

Learn Teach Lead RE (South/ North West /North East) 

Teachers involved in research or leading teacher training can get support through AULRE 
[www.aulre.org.uk] membership 
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Suffolk SACRE prevent project:  
Completed April 2016 - Launch June 2016 

 

Setting the Scene: 
Suffolk SACRE was commissioned by the Suffolk Prevent team as a delivery partner based on a 
respected historical relationship between the local authority and the members of faith, the Religious 
Education advisors and the active classroom teachers that work as SACRE members. There was 
an agreed and shared will to support teachers and a genuine expertise and interest in teaching 
about controversial and sensitive issues.  

The brief was set. SACRE engaged with the local community and six partner school hubs were 
created. The SACRE team consulted, listened and asked copious amounts of questions. SACRE 
worked hard with teachers to produce a range of resources and a methodology to support teachers 
delivering in the classroom.  

Main Conclusions of the Consultation Process: 

1. SACRE should produce a toolkit of age appropriate Prevent resources suitable for Primary/ 
Secondary 

2. The final product needed to be quite generic rather than focusing on one curriculum area e.g. 
Pastoral focus/ RE/ PSHE/ Citizenship 

3. Teachers needed a resource that was easy to understand, user-friendly ‘pick up and run’ and 
short, rather than a prescriptive or restrictive full lesson plan. 

4. Some guidance was needed with regards to teaching sensitive and controversial topics in 
class- SACRE could include some advice on ground rules/ circle time/ safe environments 

5. Some guidance was required for staff with regards to building confidence in delivering these 
topics- suggested modelling of good practice in school- role play based on case studies or 
real life situations.  

6. Some guidance was requested with regards to rural schools- mono-culture.  
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Completion and Launch of the Teaching Controversial Issues Toolkit: June 2016 

After additional consultation, evaluation, writing and editing the toolkit was born.  

‘The Teaching Controversial Issues Toolkit’ is a flexible, non-prescriptive framework written by 
teachers for teachers as a result of a comprehensive consultation process at six education hubs 
across Suffolk. The Toolkit provides a new and simple ‘6 Step Plan’ methodology; a practical and 
successful way to structure the delivery of sensitive and controversial issues.  

It is accompanied by a bank of accessible exemplar resources to support teachers delivering 
controversial or sensitive issues; with a focus on 9 themes related to Prevent: 

1. Sense of belonging 
2. Terrorism 
3. Extremism 
4. Hate Crime 
5. Tolerance 
6. Being British 
7. Radicalisation 
8. World Events 
9. Culture and faith 

The teaching resources and toolkit can be accessed through the following link:  
‘Teaching Controversial Issues Toolkit’ - http://www.suffolklearning.co.uk/11-19-learning-teaching/
religious-education/sacre/prevent  
  
Evaluation examples: Full document on the SACRE website 
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“Easy to use” “I feel more confident to 
develop my delivery of the 

Prevent strategy

“The discussions have helped 
to deepen my understanding 

of this area”

“Feel more confident to pass on to other members 
in the school. Resources will support less confident 

teachers to introduce topic areas. Thank you”

“I initially had no idea what this 
session was about; I feel it was very 
valuable. The documents are well 
thought out, and it will be a very 

useful resource in school”

“Useful session. Really helpful to 
consider ways that Prevent can be 

addressed within lessons at an 
appropriate level and in an appropriate 
way. Liked the methodology too. I will 

use the consulting process when 
consulting staff back at school”

“Every CPD course that has involved Suffolk 
SACRE has been superb. Interesting and 

enlightening”

http://www.suffolklearning.co.uk/11-19-learning-teaching/religious-education/sacre/prevent
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Follow up work for SACRE: WHAT NOW? 

The work was launched in Suffolk on June 16th 2016 and receptions have been positive. 

AREIAC Executive: synopsis of the toolkit with a link to be added?  

Suffolk SACRE hope that the materials are used based on the 6 step plan methodology, and this 
requires some thought and planning, and Suffolk SACRE will be offering support and training to 
regions hoping to launch in their schools. Initially we could run a centralised training session for 
advisers and lead teachers to ensure that they understand the 6 step methodology, and to provide 
them with the understanding of the work in order to deliver to others. There would be a charge for 
this. 

SACRE seeks to establish excellence in SMSC (Spiritual, Moral, Social & Cultural ) in all schools, 
recognising the SMSC curriculum should support and ‘encourage dialogue, rather than closing it 
down’. 

 
Jan McGuire - Suffolk SACRE  

PAGE �6

“Useful session. Really helpful to consider ways that Prevent can be addressed within lessons 
at an appropriate level and in an appropriate way. Liked the methodology too. I will use the 

consulting process when consulting staff back at school”

The resources on the webpages at Suffolk Learning Net
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Conference: Words beyond words: 9th-10th October, 2016 
It was early on a dull Saturday morning that I found myself driving up the M6 towards Blackburn to 
attend the joint NATRE, AULRE, AREIAC conference, unsure of what lay ahead. 

As the journey progressed the sun came out and there was 
Blackburn in all its Autumn glory waiting to support me in 
my exploration of “Words Beyond Words-Inspiring 
Religious Literacy”. I knew that this conference was also in 
honour of the memory of Professor John Hull who himself 
had contributed hugely to RE worldwide. 

The conference programme was full and extensive, 
offering scope for individuals to dip in and out of their 
comfort zones with regard to conference sessions. 

The welcome desk colleagues were knowledgeable and 
helpful. The goody bag was also most welcome, 
especially the post it notes and pens!  

Once registration was over delegates were free to look at 
resources and partake in refreshments before the opening plenary where 130 plus 
delegates received a warm welcome from the chairs of NATRE, AULRE and AREIAC in a pleasant 
room to aid discussion and promote discourse. 

Then sessions took centre stage and offered so much in the way of content, exploration and new 
learning. 

On offer were sessions such as Understanding Christianity; How can we support primary pupils to 
be religiously literate?; Creating religiously literate students at KS 3; Five ways to develop 
knowledge in RE, Connecting to spirituality and Knowledge; and Meaningful creation through 

engagement with comic book interpretations 
of sacred texts. 

Wow!!! What a choice. And the choice did not 
stop there as after lunch - with only a little 
queue we launched in to the Keynote speech: 
What is religious literacy and how do we 
make it happen? Interesting perspectives 
offered by a variety of speakers, before 
choosing from another six sessions on topics 
such as The research hourglass; What is the 
role of RE and other curriculum areas in 
relation to character education; Exploring 
aspects of a good RE education curriculum 
enabling children and young people to live 
well in “modern” Britain; Rethinking RE: 
religious literacy, theological literacy and 
theological enquiry and PREVENT and 
religious inspired violence. 
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Then it was time to reflect on what had we had heard, discussed and been inspired by including a 
few questions and what ifs.  

Next it was preparations for a lovely meal together, making new friends and catching up with old 
friends and colleagues. There was even entertainment – poems to eat by - which involved some 
audience participation preceded by the Professor John Hull presentation ably carried out by Lat 
Blaylock.  

Those who had the stamina continued to chat and watch the screening of a film entitled Notes on 
Blindness. Based on our well-loved John Hulls’s diary about learning to accept blindness during 
the early 1980s, it used original audio recordings to attempt to visualise the sensations of losing 
sight. John kept a log of his emotional journey as his sight failed, eventually accepting himself as a 
“whole -body seer” Over three years John recorded over sixteen hours of material, a unique 
testimony of loss, rebirth and renewal, excavating the interior world of blindness. 

This was an inspirational film and enabled us all to appreciate the Professor John Hull memorial 
lecture the next day, delivered with his usual insight, affability and sharp comment by Geoff Teece. 

Sunday was characterised by even more sessions exploring critical thinking about the topic of 
Religious Literacy where research papers were discussed in one session, whilst other choices 
included: Islam as a work in progress in another; RE ebooks and online social interactions: 
Reaching beyond scientism: Can we prove RE promotes good community relations?; Early radio 
and TV young people’s biblical literacy; British values; Active ways to teach Islam; Progress through 
collaborative; RE, visual literacy, Salvation and the Holy Spirit for KS1 and 

KS2 made easy and new opportunities in 
RE CPD. 

The closing plenary before lunch enabled 
us to try and make further sense of 
Religious Literacy, and further our 
understanding of the major changes 
across the curriculum and qualifications 
landscape of RE. 

Many thanks to the organisers from 
NATRE, AULRE, AREIAC who gave us 
an inspirational conference on Words 
Beyond Words: Inspiring religious 
literacy.  

 We were all inspired and my journey 
back to Staffordshire was filled with 

appreciative thoughts on the amazing 
opportunity I had had to join with colleagues with differing viewpoints, 

experiences and knowledge. 

Mary Gale CEO of Mary Gale consultancy 

mary.gale55@yahoo.co.uk  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Another visit to SMSC? Identity-in-difference and the 
importance of going beyond Ofsted 
some thoughts … 

It is unsurprising, but disappointing, that the 
drive for SMSC, despite our best efforts, 
comes from Ofsted rather than from a more 
general understanding of education and 
schools. Teachers can be understandably 
derisory or dismissive of doing something 
‘because Ofsted tells us to’, yet will frequently 
question why we have to do something if it is 
not in Ofsted! How, then, do we make 
educational sense of SMSC that does not 
simply rely on Ofsted, British Values or, 
heaven forbid, Prevent? 
One way is to emphasise the relational 
character of education and learning. Learning 
is a dynamic, or a set of dynamics and creative 
tensions that are held together not by static 
chunks of knowledge or competencies, but 
rather by immeasurable factors such as 
experiences, attitudes, values (see below). It is 
these that are at the heart of learning, teaching 
and education and we need to both recognise 
this and address them in our approach to 
learning. These are the immeasurably 
important aspects of why we have education 
and how we go about it. They precede and lay 
the foundation for all the things that are learnt, 
whether skills or knowledge. It is these that 
protect our education from becoming 
functional, reductionist and dehumanised, that 
give us a sense of purpose, of being engaged 
in something beyond ourselves, something 
that is immeasurably important. It is these that 
make for a love of learning, that help humanise 
our curriculum, that prepare children and 
young people for life in the here and now as 
well as the future, for life in the world as well 
as modern Britain. It is these that help learning 
communities to flourish and learners to learn to 
value and value learning. This is the centrality 
of SMSC. 

So SMSC goes well beyond, or far deeper 
than, Ofsted and even than legislation. SMSC 
provides the raison d’etre for the RaiseOnline, 
the value-inherent needed for the value-added. 
We all know Ofsted’s descriptions of the 
component parts and they are useful for 
monitoring and to a certain extent evaluating a 
school’s provision and impact. However, even 
the more detailed (and richer but not so 
functional) earlier descriptors of 2005 and 
2012 are reductionist – inevitably so as they 
are designed to help with analysis and 
evaluation. 
So how do we preserve the integrity of the 
concepts in an educational endeavour? How 
do we inspire schools to promote them for their 
own sake? How do ensure they provide a 
coherent whole rather than separate 
descriptors? How do spiritual, moral, social 
and cultural values interrelate within an 
educational context so that they contribute not 
only to personal development, but also to 
outstanding learning and teaching? 

I suggest we consider what these values might 
be seen to be about. This is not an empirical 
research project, but rather speculation as to 
how SMSC can make a real difference. Much 
more will need to be said and done, but this is 
a starter. One thing to be said now, is that 
these are not always necessarily positive – 
there are negative and destructive narratives 
that make taking SMSC seriously and 
profoundly even more important. 
We often thought that ‘spiritual’ was the 
problematic component in the mix. However, I 
think it fair to say that most people now 
recognise that it is not the same as ‘religious’ 
and it is not difficult to persuade those who do 
that they are fortunately mistaken. The 
interesting aspect, and the one most 
superficially treated (though often in huge 
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detail) is cultural values, as I hope I shall make 
clear. Yet it is this that really sets SMSC alight. 
If we give simple descriptors to each (I hope 
they are not totally inaccurate, but rather easily 
graspable in the context of busy schools) we 
can arrive at a holistic structure that enables 
teachers both to see how the parts form the 
greater whole and also how they contribute to 
and can be developed within the curriculum 
and the wider life of the school, in content and 
process. 

Spiritual values are those to do with what it 
means to be me, to be human, of a sense of 
meaning, purpose, value and identity. It is 
upon these that we build our moral values, our 
understanding of what is right and wrong and 
the discernment to identify the principles by 
which we should live. Social values, then, are 
the ways we relate to each other, as 
individuals and groups, based on our spiritual 
and moral values; they are the ‘living out’ of 
what it means to be me in relation to what it 
means to be you and what we believe it means 
to be human. Cultural values are not simply to 
do with art, literature, sport etc – or the 
external trappings of culture, although these 
are all pertinent. Rather, they are the way we 
experience, respond to and express the 
spiritual, moral and social values that inhere in 
humans living together. Where I come from, 
my socio-economic background, my ethnicity, 
my faith/beliefs, – all these contribute to my 
experience of being me with others, of what it 
means to be human. And the cycle then 
continues, for as I encounter people with 
different understandings and respond to them 
positively (or also sadly negatively), so my 

understanding of self and other, of moral 
values and of social existence can be 
transformed.  
I refer to this as ‘identity-in-difference’ – our 
shared human iden t i t y exper ienced, 
responded to and expressed differently. We 
need to keep in mind both what we hold in 
common and how we differ from each other in 
order to do justice to individuals living in 
communities within nations and the wider 
world. Education fundamentally is about 
humanisation, though many dispute this. 
SMSC as understood in this model, humanises 
the curriculum, the learning and teaching, the 
assessment processes, the well-being, the 
leadership and the outcomes for children and 
young people.  

Ofsted provides a good framework for helping 
us to monitor, evaluate and develop what goes 
on in our schools, but it lacks purpose, 
coherence and depth. As a consequence 
SMSC is often side-l ined, peripheral, 
misunderstood, a functional tick-box activity for 
external inspection instead of being ‘at the 
heart of everything a school does’. Maybe we 
need to take another look at SMSC – and 
especially the Cultural aspect of it. Maybe we 
need to re-design our spectacles! 

Bill	Moore  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Notes	on	Blindness	(2016)	

Directed by Pete Middleton 
Written by Pete Middleton / James Spinney 

90 mins 
By now I suspect many of us will have seen ‘Notes on Blindness’, the magical film about the life of 
John Hull, a hero of religious education.  

This is cinema as poetry. An evocative piece exploring John’s quest to make sense of his blindness 
before it defeated him.  

The challenge for the film-makers lay in the paradox of that phrase – seen ‘Notes on Blindness’. 
Here we have the most visual of the arts exploring a world with no visuals. Everything about cinema 
echoes the act of seeing – the lens, capturing the image, seeing through the eye of the camera. 

In one of the films many powerful moments John talks about the experience where that part of the 
brain which handles visual stimuli is starved leaving it crying out for visual stimulation.  

This is not an easy film to watch – not just because of the pain it explores but also because it lacks 
the pace and fast editing that we are used to in films. It’s a slow, meditative piece which uses the 
camera to create moods and experiences rather than recording events.  This leaves the focus on 
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the voice – John’s own gentle reflective Aussie accent lip-synced with the actor’s mouth. Those 
who know John will have been transfixed by hearing his voice come out of the screen in this way. 

John’s search to understand his blindness offers us a wealth of amazing insights. As memories of 
people’s faces, including that of his wife and children fade, the images that remain strong are 
photographs; the hallucinatory scene in the aisles of a supermarket when a tidal wave of water 
engulfs John’s world.  

One of the more remarkable features of the film is the role of John’s wife Marilyn. She is heard very 
occasionally and there are moments when I found I wanted to hear more of her voice but the 
director remained true to his determination only to use John’s audio tape material. But despite her 
limited contribution to the dialogue her place in John’s life is rocklike – beautifully captured in a 
scene where they dance together to the Mamas and Papas.   

The danger facing the director was moving towards a sentimental ‘happy ending’ in which we all 
leave with ‘tears in our eyes’.  The film deals with John’s moment of grace with great skill; the point 
at which he comes to recognise his blindness as a gift. “It’s a gift,” he declares. “Not a gift I want… 
but it is a gift” and his question becomes: “Not why have I got it, but what am I going to do with it?” 

One of the most powerful sequences, which echoes a similar scene in Terence Davies’ equally 
poetic must-see films ‘The Long Day Closes’, is when John talks about the power of torrential rain. 
When your sight goes powerful rainfall defines the space around you. You can sense the landscape 
surrounding you in the sounds of the rain striking the earth. In the words of one reviewer ‘rain paints 
a picture too – its clatter lending aural shape to a sunless landscape, an epiphany of noise as clear-
sighted as any optical vision’. He longs for the possibility that it might rain inside the house so the 
space within can be experienced in the same way. And the filming re-creates it for us as viewers so 
we experience this idea for ourselves. It is a moment in the film in which the director embodies the 
final line of the film when John says; “to gain our full humanity, blind people and sighted people 
need to see each other”. 

Sadly John died before the film was completed. And there perhaps is a final sadness. John never 
‘saw’ the film about his blindness. But John would have loved the irony. 

Alan Brine 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Revela7on	of	the	Magi:	The	lost	tale	of	the	Wise	Men’s	Journey	to	
Bethlehem.	First	English	Transla7on	of	a	ForgoFen	Ancient	Manuscript.	

2011)	

by Brent Landau 
Bravo Limited - £various 
ISBN 978-0061947032 
I picked up this book on a pre-Christmas visit to Chester Cathedral 
last year and was intrigued by the title. At first I was sceptical, 
thinking it to be a late and irrelevant document but reading the 
back pages made me think twice. The translation was by a Harvard 
scholar with a Th D who currently teaches a Religious Studies 
programme at the University of Oklahoma, and an expert in 
Ancient Biblical languages and literature. 

Why forgotten? 

The front cover states that the manuscript was lost. In fact it 
explains that the existing manuscript written in Syriac, and the only 
remaining version of the story, was copied down at the Zuqnin 
monastery in SE Turkey at the end of the eighth century, before 
ending up in a monastery in Egypt until the eighteenth century when it was collected by a certain 
G.S. Assemani and taken to the Vatican library where it is now still held but was forgotten! 

Its date 

The text is part of early Christian Apocryphal literature and was quoted in parts almost verbatim by 
the Opus Imperfectum Matthaeum in the fifth century. References to the Holy Spirit as female 
suggests a third or fourth century dating as Landau states that by the fifth century the Holy Spirit 
had morphed into a masculine form. The final section of the text, which relates to the Apostle 
Thomas probably comes from the same period as the apocryphal Acts of Thomas which has a late 
3rd or early 4th  century dating. However, the Magi themselves did not write it, as it is claimed, since 
the language shows clear knowledge of John’s Gospel, the letters of Paul and the book of 
Revelation. Landau plumps for a late 2nd century date for the writing, as it seems to bear some 
relationship to another obscure apocryphal Infancy Gospel, which he denotes as X which comes 
from that date. 

The Story 

So if we accept that this is a second century text of apocryphal Christian literature, what does it 
actually say? 

It claims to be the personal testimony of the Magi and is mostly written in the first person. It begins 
with the Garden of Eden and ends with the Magi being baptized by the Apostle Thomas. 

It would appear that the Magi, all sons of Kings, were members of an ancient, mystical order from a 
land in the east called SHIR. It gives the reason for the name Magi in their language because they 
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pray in silence. Thus Magi does not carry the concept of magicians or astrologers as we sometimes 
refer to them. 

The Magi are descendents of Seth, son of Adam and Eve. They inherited the prophecy of the 
coming of the bright star heralding the birth of God in human form, the same star that hovered over 
the Tree of Life in Eden.  The prophecy had been kept safe, handed down through the generations 
to the time of the writing of the Revelation and was stored in books in a cave called the Cave of 
Treasure of the Hidden Mysteries of the Life of Silence, on a sacred mountain: the Mountain of 
Victories. 

Every month on the 25th day, the Magi of whom there are twelve (each named) ascend the sacred 
mountain where, after purification in a nearby spring which is surrounded by a sacred grove of 
trees, they pray in silence at the Cave of Treasure of the Hidden Mysteries. On one such occasion 
the star appeared and entered the Cave. A voice called them to follow and they saw the star-child, 
each Magi in a different form. He revealed that he is the Son of God and told them that the Son will 
take human form “for the salvation of human beings”. He will conquer death and give eternal life to 
those who believe in him. 

The Magi prepare for their journey to Jerusalem as instructed taking with them sealed gifts from the 
Cave. Remarkably only they can see this bright star. On their journey, every obstacle is removed, 
their food is replenished and they arrive at their destination without fatigue. 

They arrive in Jerusalem in April, the ‘month of flowers’ (As a footnote we are told by Landau that 
Clement of Alexandria also knew of Christians who believed Jesus was born in April). As in 
Matthew’s gospel they first visit Herod, who, after consulting his elders, instructs them to journey to 
Bethlehem. Here they see a cave guarded by a pillar of light with a star of light above it and angels 
on either side of the star. They follow the angels inside the cave where they offer their sealed gifts 
(unspecified) brought from the Cave of Treasures. The infant then speaks to them and the scene 
ends with a heavenly vision of seraphs singing Amen similar to the scenes described in the Book of 
Revelation. After speaking to Mary and Joseph they return home to Shir to become witnesses. The 
journey is equally easy and their food is replenished abundantly, so that on their return they share it 
with others who also then can see visions of the heavenly and earthly being. 

The final chapter, which is probably a later addition, contains an account of the visit of the Apostle 
Thomas, named Judas Thomas as in the Acts of Thomas, the Book of Thomas the Contender and 
the Gospel of Thomas. It appears that Thomas is the chief apostolic figure in ancient Syriac-
speaking Christianity. Thomas describes what the other Apostles know and the people are baptized 
in what is described as the ‘seal of the Lord’ having first been anointed with oil.  There is an archaic 
hymn or poem of praise and blessing prior to the baptism that Landau suggests might be from 
some other liturgy, maybe from early Syriac Christianity, as it is similar to prayers found in the Acts 
of Thomas.  The people are baptized in the name of the Father, Son and Holy Spirit (as in 
Matthew’s Gospel) after which they see a vision of a beautiful young man who shares bread with 
them and then ascends to the heavens. 

The manuscript ends with a command to preach. 
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Points of Interest 

• The star-child is never named in the main body of The Revelation, apart from the last 
chapter of the original text where it has probably been added to tie in with the later chapter 
on the Apostle Thomas. In contrast, in that section there are numerous references to Jesus 
as the Christ. 

• As in the canonical books of the New Testament the Trinity is implied although the word 
Trinity is never used. 

• The language is quite flowery and verbose. Nevertheless it includes many key Christian 
concepts such as ‘salvation’, ‘redemption’ and ‘eternal life’. Mary is described as a virgin. 

• The star or star-child can only be seen by those who believe. 
• The star-child is Omnipresent and can be seen in different places at the same time. (Mary is 

worried that the star is going back with the Magi but they reassure her that it will also stay 
with her) 

• Unlike traditional Christian teaching, there is a universalism in this manuscript. The star has 
appeared at different times to different people and does not seem to be the exclusive 
preserve of Christians. According to Landau, the revelation to the Magi is the foundation of 
all religious beliefs and practices and the birth of Jesus is just one example of Christ’s 
activity in the world. Thus in his words: 
“Having an experience of Christ’s presence is more important than being a Christian” 

Now there’s a pause for thought! 

Christine Howard 
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The 2016 / 17 Shap Calendar of Religious Festivals 

The Wallchart and the eCalendar are now 
available via the Shap website at 
www.shapworkingparty.org.uk 

The best and most reliable calendar and essential 
addition to any RE department or staffroom 

Sample copies available for AREIAC members 
contact admin@shapworkingparty.org.uk   

quoting AREIAC SAMPLE

http://www.shapworkingparty.org.uk
mailto:admin@shapworkingparty.org.uk
http://www.shapworkingparty.org.uk
mailto:admin@shapworkingparty.org.uk
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Dates for your diary 

DECEMBER   

5th-7th Oxford Symposium on Religious Studies: The Old 
Library in the Oxford University Church of St Mary 
and hosted by Canon Brian Mountford MBE 

JANUARY 

26th Strictly RE: NATRE’s annual conference  
See  http://www.natre.org.uk/courses-events/
upcoming-courses-events/strictly-re-2017/ 

MARCH   

6th Joint AREIAC and NASCARE conference, “Religions are not Monoliths” at the Ibis Hotel 
in Birmingham - see the website for more details.

Contributors

PRODUCTION
Copies of articles in this newsletter may be made for personal use by members of  AREIAC.  If you would like 
to submit an article for the next edition of the newsletter please contact Bill Moore (bjvmoore@aol.com )

Typesetting and newsletter design by Paul Hopkins <www.mmiweb.org.uk>

CAN YOU HELP?

A new section on the website showcases exceptional children’s work 
in RE. If you know of some please send it to web@areiac.org.uk for 
consideration for inclusion.

JANE Brooke


Jan mcGUIRE

mary gale


bill moore

alan brine


christine howard

mailto:web@areiac.org.uk
mailto:bjvmoore@aol.com
http://www.mmiweb.org.uk
http://www.natre.org.uk/courses-events/upcoming-courses-events/strictly-re-2017/
mailto:web@areiac.org.uk
http://www.natre.org.uk/courses-events/upcoming-courses-events/strictly-re-2017/
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http://www.mmiweb.org.uk

