Peer mediation, a prevention tool against violence

Since some years, the trainers of the Peace University (Brussels) have developed activities to prevent and to deal positively with conflicts and violence in schools as well as in youth circles. To foster relational competencies in children, several stages have been defined. In each one, we suggest you different activities to experiment. You can find other additional activities in the book « Graines de médiateurs »
 .

A. Seed mediator 

To train children to the process of dealing with conflicts, it is necessary to develop certain pre-requisites, like the discovery of one self, of the other, as well as the construction of mutual trust. Only thereafter, is it possible to handle the conflict and the appropriate tools to deal with its resolution.

It is essential to acquire the competencies and tools in dealing positively in the resolution of conflicts in a climate of trust. This initiation and familiarisation to the tools of conflict resolution has 6 stages or concepts, which will be described hereafter. The transition from one concept to the other can only be undertaken when the children have sufficiently integrated the objectives of the preceding concept.

1. I amongst others

This concept builds on the principle that to know oneself and the others are the pre-requisite to every constructive relation. Often, children are influenced by the weight of the others judgement. The activities suggested give importance to the personal well being. Each one will be able to find in himself/herself his or her gifts, value what is special in him or her. This will bring him or her to share, to see others differently and to experience the differences as enrichment for the group.

· First name et favourite desert
All sit in a circle. The co-ordinator says his first name and names his favourite desert. He then throws a ball to a child. The child catches the ball and gives the same information about himself. The game goes on until every one in the circle has had an opportunity to introduce himself.

The co-ordinator takes the ball back and this time he throws it to a child in the circle naming his first name and favourite desert. The game continues until each one has been cited.

· I sit down in the grass
All sit in a circle and there should be a supplementary free chair in the circle. The child who notices a free chair at his right or at his left, hits it and then sits down on it saying out loud “ I sit down”. The neighbour child follows the movement, sitting down on the chair that got free, saying out loud “in the grass”. The next neighbour has to follow the movement and take place on the free chair next to him et he will say out loud “and I call…» first name of a child of the group. The child that has been called will then come and sit on the free chair next to the child that called him/her. This will free the chair in the circle (where the child left). The quickest child, on the right or the left of the freed chair, hits the freed chair and the game goes on.

· Person to person
All are standing. The participants walk through the room along with the music. When the co-ordinator interrupts the music, he names a part of the human body (foot, elbow, hand….). Each person has to find a partner and get the two similar body parts touching each other. When the music starts again, participants start walking around again.

· Touch colour
Same principle as the preceding game. Participants walk around the room as long as the music plays. The co-ordinator stops the music and names a colour. Each one has to touch the designated colour on one of the participants.

· I like people who…
All sit in a circle except the co-ordinator who stands in the middle (there is no chair for him in the circle). He says “I like people who…” and he chooses a visible element (for example: those who wear trousers). All those who wear trousers have to stand up and change places. The co-ordinator will then use the opportunity to sit on a freed chair. The person, who finds no place to sit stays in the middle and can now say, “ I like people who…”.  

After a while, the instruction can change: choose an invisible element (hobby, favourite meal,….).

· I would like to take you to….
Each one chooses a nice place where he/she would like to take the group to. He or she describes it briefly to the others.

· Domino
All sit in a circle. First everyone is invited to observe and find something visible thy have in common with their left neighbour and then their right neighbour. Then each one presents his common point to his left and then right neighbour. 

In a second time, after having mixed and changed places, each one has to find a common invisible point (hobby, …) with his two neighbours. These discoveries will then be shared in the large group.

· A personal achievement I am proud of
All sit in a circle. Invite each one to think about a personal achievement he or she is proud of. Then participants are invited to get into pairs. Each one tells about his achievement to his partner. The partner listening has to find two necessary qualities that were needed to realise the achievement and to verbalise them to his partner.

· Magical glasses
The magical glasses allow the child who wears them to give a quality to his neighbour. The neighbour sitting to the right of the child having the glasses has to say, “glasses, glasses, tell me what you see, tell me which quality you like most in me?”. The child wearing the glasses finds a quality he gives his asking neighbour. For example: “I see a boy who is often in a good mood”. The game is finished when all children were able to carry the glasses once.

2. Trust and co-operation

These two elements are essential to acquire before continuing the activities. When children have a better trust in themselves and others, when they will have discovered more about the benefices of co-operation, they will be ready to deal with the subject of conflict.

· The guide and the blind
Participants are invited to get together in pairs. One closes his eyes and plays the blind; the other has to guide his blind partner through the room. The co-ordinator can set up obstacles in the room. After a while, change roles.

· “Cuicuis” birds and the magical bird
All stand with closed eyes. The co-ordinator gives following instructions: “ You all are “cuicuis” birds, except one who will be the magical bird and who will have open eyes (the co-ordinator designates the magical bird by a pressure one child’s shoulder at the start of the game). The “cuicuis” birds will walk around saying “cuicui”. The magical bird is silent. The aim of the game is to find the magical bird and to join him. To find him, each participant touches another participants shoulder. If the other responds “cuicui”, he is not the magical bird! If he happens to touch the shoulder of a silent participant, he found the magical bird. He can then open his eyes and place himself in a single file behind the magical bird. The game is over when all participants have joined the silent single file.

· Living alphabet
Divide the group into groups of five to six people. Each group isolates himself from the other groups and has to decide together of a word they that have to act out (mimic) and let the other groups guess. When all are ready, each group has to mimic his word to the others, who have to guess the chosen word.

· X feet – x hands

Constitute groups of maximum 10 people. The group has to realise as fast as possible the task given by the co-ordinator. The co-ordinator indicates the number of feet and hands that have to be in connection with the floor. He then reduces progressively the number of feet and hands, obliging the group to find creative solutions to fulfil the task.

· The musical chair

All are in a circle; chairs are set up facing outwards the circle (chairs are in exact number with the number of participants, minus one). The participants are invited to turn around the chair circle while the music plays. When the music stops, all have to sit on a chair or on the knees of a participant. Progressively, chairs are removed and the participants have to cooperate so that all are always seated when the music stops.

3. Me and the conflict

This stage will allow each one to put into words his way of dealing with conflicts, to clarify what this word means to him. This clarification and analysis of different experiences are the foundation, which allow the group to construct a positive wax of dealing with conflicts, helping each other throughout the process. They will be able to discover the different possible attitudes in conflicts and their suitableness or unsuitableness depending on the situation.

· Draw me a conflict
Divide the group to form groups of three or four children. Each group receives materials that allow them to realise a poster (newspapers, markers, glue, scissors,….). Instruction is given to “represent,  on the group poster, what the conflict, the fights represent for you “. Certain will children spontaneously organise themselves by negotiating the way to fulfil the task; others will work more individually. It will be interesting to come back to the strategies used by each individual afterwards. Each group will designate a “reporter”, who will present the poster and explain it to the large group. The co-ordinator will encourage the reflection of the group on the similarities (war, storm,…) and the feeling that come through. The children can also become conscious of their representations of the conflict ET the feeling related to it.

· My animal
Show the children pictures of animals. The children choose an animal in regard to its attitude when he is in conflict that relates to my attitude in conflict. 

When all children have made their choice, the children who would like to can present their animal and explain the reason of their choice. For example: “ I chose the grizzly because I tend to creep into my cave when there is fighting going on”. Children can better understand their favourite standpoint when confronted to conflicts and discover different ways of dealing with them, other models than their model.

4. Listening to the verbal and non-verbal

It is the first tool in dealing constrictively with conflict. The exercises will undiscover all the restraints to active listening in everyday life. It is by being receptive to the numerous verbal messages, but also the non-verbal messages, that each one will be better able to understand the others.

· See what has changed
Children get together by pairs facing each other. One child begins observing attentively the other (attitude, clothes,….). Then the children turn their back to each other and the child being observed will make three changes (for example he will wind up his sleeves, change his watch to the other arm and stick out his tongue).  When it is done, he will turn around to face his partner again, who has to find the three changes that took place. Change roles.

· The mirror
Get together by pairs facing each other. One will start acting out (in mimic) an activity, or just doing different gestures. His partner should imitate the best he can. Then change roles so that each one has the opportunity to do the exercise.

· The animals
The co-ordinator prepares animal cards in a double set (a double for each animal). Each participant receives a card and must find his double, either by acting out the animal (mimics), or by imitating the cry of the animal.

· The barometer of the values or the “parrot”
The children are by pairs. The co-ordinator announces a subject, for example “my favourite toy, my best memory…». One of the children says something to the subject. His partner has to listen attentively and when he stops talking, he has to repeat, as faithfully as possible, what has just been said. The child who spoke will correct if something has been left out or is incorrect. Then roles are changed and the exercise is repeated. Finally questions can be discussed: was it easy to repeat faithfully what has been shared? Are you satisfied about the way you were listened to? What are the signs that let you know that your partner listened carefully to you?

5. Attentive to what takes place

This stage extends the preceding stage. More than being attentive and faithfully repeating the signs, it is important to lean to interpret them correctly, to try to understand their meaning. Participants will now learn to use a method, which will enable them to discover the hidden feelings and needs. Listening is completed by verbal expression. By it’s nature, this dialogue will allow to find satisfactory solutions for all involved in the conflict.  In this wax children gain another skill in positive conflict resolution: the active listening.

· Keep to the facts
The aim of this exercise is to enable children to describe a situation, distinguishing between facts and judgement. Show the children a picture, which is due to several interpretations. The picture is shown to the children and they are invited to describe what they see on the picture. The co-ordinator’s role is to correct a child each time he or she is no more in an objective picture description, but interpreting or judging. A discussion can follow the exercise about the importance and the difficulty of keeping to the facts.

· What a face you make…
The aim of the exercise is to exercise expressing one’s feelings and to discover that, in a given situation, every one’s feelings can be different. 

Each child receives a list of faces expressing different feelings: joy, sadness, astonishment… .  The co-ordinator then presents a given situation, for example: “ I won in the lottery”, “my friend hasn’t invited me to his birthday”, … . The children are invited to choose a feeling, which shows best their feeling in that given situation. The co-ordinator will ask the children to explain their choice and to be aware that others feelings can be different in the same situation.

6. Getting out of the conflict

This stage allows the use of all concepts exercised up to here. It is the opportunity to train the new method of conflict resolution in real or fictive life situations. It’s the first step on the way of a reconstruction that is not imposed on, but that is decided by the two persons in conflict.

· Silence, violence!
You can tell a story of a conflict between two animals. Then put the children intro groups of 5. Children should first imagine all possible solutions to the conflict, even the most foolish solutions should not be let out. Then they are invited to write down the consequences of all the solutions mentioned for each one of the protagonists.  In regard to the consequences, children are invited to choose the solution that suits them best. Then every group will have the opportunity to present his solution to the rest of the groups.

B. Grass mediators 

After having trained the children to dealing positively with conflicts, certain schools and institutions choose to make a step further and to train children to become mediators. The mediation by the peers is a specific form of dealing with conflicts, where classmates coach children or youth in conflict in their school.

The different steps that underly the mediation process, and which both parties in conflict must freely choose, are:

1. Start the process: the frame of trust.

2. Identify the triggering off factors: the observable facts.
3. Allow the expression of each one’s version of the facts: the feelings.
4. Find the original cause: the needs that the parties in conflict seek to satisfy.

5. Seek to find common ground for an agreement, imagine solutions that meet each parties needs.

6. Implement the application of the chosen solutions.

7. Closing act and celebration of the agreement.
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