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My topic today includes many interesting concepts. These concepts include spirituality, Christianity and education. Now, I assume most of us here share a conception of what we mean by adult, especially when we discuss it in relation to children. In addition, I would assume that each of us knows what we mean by Christianity and spirituality. However, I’m not so certain if we share our conception of these concepts Christianity and spirituality. 

This presentation will follow the following outline. First, I’m going to position my speech with regards to these concepts. Then I will proceed to relevant research results mainly from literature to support my case. And then I will sketch some outline on the role of the adult in Christian education.
However, before I go forward I feel that I need to begin with a vision. (Now, I know that there was another Martin who had a dream.). My professional background is education and Basic Education in particular. Normally, in my field we first look at the so called empirical facts or societal realities and then proceed to pedagogical implications and, perhaps, to something like a vision. As if what we see is the truth from which we can derive more or less plausible interpretations. Speaking in the context of this paper, I would assume that these so called empirical facts would include things like 1. Decline in Christian institutional religiousness in Europe, 2. Decline in shared inter-generational contact in Europe, 3. Decline in shared religious cultural heritage in Europe, 4. Increase in interpretations of reality, so called Pluralism, Europe.
Imagine as an educator what it would be like if for once we could give religious education from a scratch. This is the question that I have been thinking about for the past year or so: What would I do? What is the ideal I am a striving for? And if you know it, what keeps you from getting into it?
Let us call this vision “Kingdom”. Now each state has got its rule, currency, territory, population and language. This Kingdom would have all these for sure. Perhaps it would start with a revolution. Naturally, in this context we can name this kingdom Kingdom of Heaven. We remember that Jesus of Nazareth spoke about Kingdom of Heaven. He said things like it is “near” and it is not something to be seen but is “in you”. Kingdom of Heaven would seem to be either a potential or actualized. Either it is near or in us.
Now let’s move forward to education. What is education in a Christian context? We can perhaps begin by distinquishing between familiar concepts of evangelization and catechesis (Astley 1994, 12). Traditionally, in the narrow sense, the former has not been understood as part of Christian education. The focus evangelization has been understood to be on the people outside of the Church while catechesis focuses on the people inside. This conceptual distinction follows, of course, roughly the difference between kerygma and didache, preaching and teaching. While these concepts may have more or less clear distinction, in practice the western Church seems to face a theological dilemma of whether we are actually trying to convert baptized pagans: Do we try to do “didache” or “catechesis” to people when “kerygma” and “evangelization” might be a more appropriate conduct? 

Now let’s turn back to Christianity in education. In literature there are different kinds of views of what Christian education is understood. Christian education means for instance:

-American protestant education


-Nurture by Church


-Church based or other Christian schools


-Confessional education

They key question is, naturally what makes education Christian. Normally in my field educational enterprise is divided into aims, content, teacher, learner and physical setting. I will now shortly consider the question of Christian education by focusing in to aims, content and physical setting before continuing to the main foci of the article: the adult and the child. Or on the teacher and the learner.
First claim: What makes education Christian is the aims.

Let us say that that the aim is to help a person “become more Christian”. This would mean that all education which purpose is to make a person “become more Christian” is Christian Education. But… what if the person giving education with these aims is, say, a Buddhist or an Atheist? Imagine a situation that you would have a confirmation school with a teacher holding aforementioned beliefs or disbeliefs? Teaching the Apostolic Creed? It seems that the aims are not enough but some qualities are required from the person giving education, too.
Second claim: What makes education Christian is the content.

This claim views content mostly in terms of knowledge to be obtained. The problems with this stance are similar to the previous one. Furthermore, the option is problematic as it would make studying theology Christian Education. However, theology does not necessarily add to character. It is the same question we face in moral education: does studying Ethics support moral development? It seems that there is more in Christian education than just content. Something is required from the person.

Third claim: What makes education Christian is the physical setting.

In this case the most natural setting would be a Church building. It is also a very good setting for religious education. And it has been used creatively for such purposes. However, the setting is not in itself enough as we can use a Church as a physical setting for music education or art education. Again there must be something in the person that is required.
Naturally, one may feel now a need to oppose this approach that places Christianity solely on aims, content or physical setting. On the other hand, in my mind this highlights the problems when we integrate “normal” educational concepts to the sphere of religion: it seems to miss something integral. For instance in Finland the curriculum for confirmation school I very thorough and well elaborated. In Finland 80-90 % of teenagers take part in confirmations school. The confirmation school curriculum, however, has adopted constructivist views on learning in the confirmation school. In short, the constructivist position claims that we as humans generate knowledge and meaning from our experiences. We are active in processing knowledge. And good knowledge is well argumented and matches with reality.  Our worldview in this framework is our representation of reality. The position accepts different kinds of representations as it is not easy to judge which interpretation is the best as they are all in the mode of dynamic development. As an outcome, in our context, each of us may hold a different conception of the Apostolic Creed. How can we evaluate which view is true? Now, one will claim that the representation that is focused on is the personal meaning of the Creed, not to the actual Creed that is Canonised. Perhaps this good intention has guided the curriculum work. However, does the Church really want the Creed to be relevant for the students in diversity of ways with diversity of interpretations? What if the interpretations fall outside of classical Christian literal interpretation?
According to Astley (1994, 112), the purpose for Christian education is to (help one to) become “more Christian”. This is a very good definition: The aim is to become more Christian. Naturally, different contexts and faith movements emphasize different aspects in Christianity, sometimes to a point of exclusivism. But I would assume all would in their own context claim that the purpose is to make, help, force, guide people to become more Christian. This can be said to encompass both kerygma and catechesis. But what does actually more Christian mean?

Christian education is given in the Kingdom of relationships
The key thought in this paper is that Christian education is foremost an enterprise of relationships. In research there are several results that seem to highlight the importance of relationships in Christian education. And it seems that the more important the relationship, the more it affects the individual’s faith formation.

First, there is a body of research connecting the child’s father or mother to the child’s image of God. Now one does not need to get into the debate which parent or sex is more important in this. Or whether the inconsistency of results reflects actually the complexity the being of God to us. However, what can be derived with certainty from these results is that it is the primary human relationships which seem to shapen our images of God (Oser et al. 2006; Hyde 1990). This seems to have something to do with the perceived authority of the other which can be evidenced in the increase of importance of the teacher at primary school level and peers during adolescence.

Second, research has shown that in faith formation, the family is the main influence also during school years. Interestingly, some 20 years ago Hyde (1990) did a review study on research on religiousness. According to the study the activity of parents in Church correlated clearly with the religiousness of the pupil. Studies also show that when home and Church enforce the same viewpoints, the influence is very strong (Hyde 1990, 225). Interestingly, from an educational viewpoint, studies show that religious symbols, traditions and practices are best learned in home than in an institutional setting (Hyde 1990, 225). Or on the other hand: children who come from unchurched families do not seem to adopt a Christian lifestyle even if attending a Christian school. (Oser & Scarlett 2005; Hyde 1990). In my opinion this highlights the importance of significant relationships, the sense of belonging and lifestyle example in faith development.
Third, research on development of values indicate that while adolescence often results differentiation from the values and religious beliefs of the parents, people tend to return to the values of their preceding generation after reaching middle-age. (Pulkkinen 1994) In short, they seem to return to the beliefs present in their childhood primary relationships. However, when family lifestyle includes active participation in Church, the teenage individuation phase does not concern as much family faith than general independence.
Fourth, there has been conducted comparative studies in the United States where for a time of period two groups of similar background were studied. The first group was to incorporate frequent family worship while the other not. Over an 8 week period, the secondary school children in the first group advanced in their religiousness, in other words, they became more religious. It seems that there is something in the family that is integral in faith formation.
Naturally all parental influence or family influence is not positive. Positive enforcers include: trust, happiness, being first-born –who happens to be the only child who enjoys time alone with the parents-, quality of parental relationship both between parents and parents and children, the young age of parents –though there must be some limit in this and shared conviction by the parents too (Oser et al. 2006). Negative enforcers include authoritarian family structure: this affects both religiousness and God-image. One would suspect that these are closely connected: an angry image of God would not seem to be inviting into a close relationship with Him, which would not quite likely increase religiousness. Also little religious support from home is connected to weak religiousness (Oser et al. 2006). In general, an unhappy childhood is connected with decline in religious belief. (Hyde 1990.) Perhaps children naturally reach out to God or a higher being but disappointment in unchanging circumstances affect the religiousness afterward. The effect in religiousness is not just from parent to child. Studies confirm that this process is reciprocal. Parents influence children’s religiousness and children the religiousness of family.
What is the point with all these evidence? If not clear by now, the emphasis of relationships can not and should not be overlooked in Christian education. In addition to the empirical facts, there are Biblical examples of emphasis placed on relationship. Most notably Jesus following the Rabbinic tradition had disciples that He shared his life with and that the whole understanding of koinonea and ecclesia includes an element of community.

The adult and the child in the Kingdom education
What is then the role of the adult and the child in Christian education? I believe that religious education should try to benefit from the results that place emphasis on the relationships in faith formation. The role of the adult could easily be equaled with the concepts of teacher and student in education. In religious education the role of the adults has been listed as (Lines (1992):

-A parent:
-Coach: 

-Scientist: 

-Critic

-Storyteller

-Artist

-Visionary

-Revolutionary

-Therapist

-Minister

It is perhaps true that elements of all these are present in our actions. However, the problem with this kind of conceptualizations is the fact that they often seem to forget who is the real teacher in Christianity. Who is the real teacher?

In the beginning it was described that the aim for Christian education is to “become more Christian”. I feel that now is a time to revisit this definition. How does one “become more Christian?” The Bible provides us a great narrative of a relationship that was broken and restored. The state of this relationship is decisive in Christian education. Christian education is not built on the relationship between the adult and the child but a relationship between God and human.
This relationship is not something that can be defined narrowly as aim, contents or physical setting. Now I’m stepping outside of immediate competence but I would like to claim that the Christian educational enterprise is holistic by nature. Reality is built on and through Logos. Logos everywhere and any situation or context can potentially reveal us this capital Logos. The actual context where Christian education is given and understood is Kingdom of God. In this sense this Kingdom communicates and is the reality of revealed Logos. It is the Kingdom that is no longer just “near” but “in us”.

According to Alister McGrath (2001), Christian spirituality involves the experiencing of God and the transformation of lives as outcomes of this experience. In the words of Hans Küng (1977) being a Christian is “not an addition to being human” but an “elevation or – better – a transfiguration of the human, at once preserving, canceling, surpassing the human”. According to Küng, Christianity is in essence a “wholly new approach to life: at an awareness transformed from the roots upward, a new basic attitude, a different scale of values” a lifestyle of which Jesus of Nazareth “is the personification” of. Christ is logos revealed. And the reality based on this revelation is the Kingdom of Heaven or Kingdom of God. 

In the Kingdom of God we need to revisit the previous list and add one more type into it. It is the child.

Jesus said: “Let the children come to me” and “The Kingdom of God is for Children”. Often we use these verses to support our Christian education. I believe that our self-understanding of us as teachers of children, as teachers of Christianity, narrows the potential and the characteristics of Christian educational enterprise. Jesus said to Nicodemus: “One needs to be born-again”, one needs to become a child again. It seems that in our conception of Christian education it is the adult who needs to change. In (or inside) the Kingdom of God there is in principle 2 kinds of persons. Not adults and Children but God and Children.
I have been told that a good presentation ends with a few key remarks or implications which will be well remembered by the audience. Regardless, let me close this presentation with a sketch of few key implications. What kind of implications this holds for the adult and the child in Christian education? 

-The adult is a child in the Kingdom who matures. In the case of the adult this maturation is a process of becoming a Child in the Kingdom. What does the child do? He or she wonders, is amazed, is enthusiastic, shows emotion. And hopefully is obedient. We often speak of becoming Christ-like through sanctification. However, we tend to forget that Jesus was very much His Father’s son. He did what He saw His Father do. It is not just the “child child” but we are learning, too. Let’s learn God together.

-The adult is a child in the Kingdom who needs to be transparent. As was described earlier the primary relationships affects or view of God. However, as adults we face the dilemma that we make quite a few mistakes along the way. We become worried of the false representation of God. The key difference between us and God, is that He does not make mistakes or put simply: sin, is actually a strength in Christian education. The adult needs to humbly confess when he makes a mistake in Christian education. Not only does this differentiate between him and God, it also brings a key element of Christianity in to education: grace. And it displays true humanity.

-The adult is a child in the Kingdom whose Father is God. In Christian education we are not more than co-workers with the Holy Spirit. The Holy Spirit leads God’s children to all wisdom. There is great potential for growth in this. God’s word is much more and holds a greater potential than we often think. I firmly believe that certain seeds bring out certain plants. When I am relating to a child I’m investing myself to him or her and other way around. However, I also believe that in this situation I am only able to guide the person as far as I have gone – I do not even believe it is ethically plausible to demand anything from the Child that we are not ready do. However, if God through Holy Spirit is understood as the one who is the educator in Christian education, I can see that there is more potential in growth and character development because He sets the limits. When we become children of God, we are of His seed, our Godly image is reconciled. Our relationship with Him is reconciled. In fact in Christian education, our task is to try not to hinder the work of God in the Child’s life with our program. 
-The adult is a child in the Kingdom with questions. How many of our religious questions are actually existential instead of cognitive knowledge oriented? Why do we then assume that children’s questions should be addressed with a theological answer? Try Theodicy and its different explanations for a teenager. There are mysteries in the world – this is one explanation too, I know – which are best left as such. The key question behind such outbursts is whether God can be trusted in our lives.
-The adult is a child in the Kingdom of the Covenant. One thing that is evident in Covenants in the Bible is that they run through generations. God is the God of Abraham, Isac and Jacob. The covenant at Mount Sinai was also meant to the future generations. According to the Bible God considers us children of Abraham: the only person who is said to be God’s friend. Our relationship with the “child child” represents this chain of witnesses and passing down of tradition present first in Judaism and later also in Christian tradition. However, with regards to the Covenant there are only two positions: either you are in it or not.
-The adult is a child who lives in the Kingdom. As was previously described, a kingdom includes a Monarch, currency etc. It can also be said that each kingdom has got a distinctive culture. I invite us all to reflect what is a true Kingdom culture like. What is the currency like? How does one become a citizen? What is the language of the Kingdom? What is considered desirable or valuable in the Kingdom? This means that we are to make possible a culture where reality of God is present in our values, lifestyle and discussion.
Concluding remarks

As a conclusion, I would like to turn now to McGrath’s (2001) definition of spirituality. In the definition, Christian spirituality involves the experiencing of God and the transformation of lives as outcomes of this experience. I have to agree that this definition is very useful. One cannot think about Christian spirituality without God, yet an experience of Christian God does not make it necessarily Christian spirituality. Otherwise the evil spirits in the New Testament would practice Christian spirituality. It is for this purpose that the transformation with regards to this God experience is integral in Christian growth. This definition also means that Christian education is (and should be) spiritual. Practice of Christian spirituality does not really differ from Christian education: even the teacher is the same. One needs to ask if Christian education is even possible without an experience of living God and transformation based on this encounter being the starting point?
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