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Welcome and apologies by Sonja, with thanks to sponsoring organisations
Information about EFTRE (Network of 43 RE organisations in 14 countries plus contacts in 10 others)

Practical information from Paul Hopkins; contributions for CD Rom by 21 September

Welcome from Marianna and information about the Lutheran University and conference
THURSDAY 23 AUGUST

WHAT IS CITIZENSHIP FOR RELIGIOUS EDUCATION?

What Is Citizenship? Religion, Governance and Education: Liam Gearon

Critical overview of relationship between citizenship and RE – they mirror a wider relationship between religion and politics; and more attention needs to be paid to the historical linkages; want to suggest literary and textual pedagogies for this purpose. George Orwell – he who controls the past controls the future.

Three levels:
1. What is citizenship? Education

2. What is citizenship? Politics and pedagogy

3. What is citizenship? Religion politics and pedagogy

Aristotle – no single definition of politics
1. Education

Rapid pace of change has meant developments and variations all over the place (see David Kerr research). Strained traditional boundaries particularly in traditional societies:
1. rapid movement of peoples across boundaries

2. rights of indigenous peoples

3. collapse of structures

4. changing role of women

5. impact of global and changing patterns of work etc

6. effect of ICT

7. increasing global population

8. emergence of new forms of communities and protest

Development of citizenship education in England: Crick Report 1998

1. Social and moral responsibility

2. Community involvement

3. Political literacy

This became the three requirements of the programme of study for citizenship for secondary schools:

· Knowledge and understanding about becoming informed citizens

· Developing skills of enquiry and communication

· Developing skills of participation and responsible action

Various reviews of impact etc, but not a lot of empirical evidence

EPPI 2004-5; Gearon, 2004; UN 2005, UNESCO 2006; Eurydice 2006; Osler and Starkey 2006; Ajegbo 2007; Commons 207, NFRE 2007

How effective will depend on view of what citizenship is – various models:

historical (Heater), 
politically inclusive (Audigier), 
identity, 
political knowledge (Crick), 
feminist, 
global, 
cosmopolitan, 
pedagogical pragmatism (Davies)

Davies (2007):  

- rationality grounded in crucial appreciation of realities

- Respect for diversity within plural democracy

- Participation arising from acceptance of responsibilities and rights
NFER report 2006 on active citizenship – role of school important etc and makes recommendations for taking it forward; enabling young people to be more politically involved and engaged
But it is not a neutral subject – linked to political ideology (liberal, plural, open democracy) so it is ideologically linked.

2. Politics and pedagogy

Role of education and pedagogy stressed in the UN Declaration of Human Rights, 1948, establishing a correlation; Some important initiatives:
- UN HR education decade – 19?? 

- Resurgence of interest in civic and citizenship education in 1990s, particularly post the cold war, South Africa etc (UNESCO) increasing pluralism within states has required a going beyond patriotism to human rights and responsibilities and concepts of citizenship through education etc

Four possible meanings:
1. a subject’s rights and duties to be recognised legally

2. Civic republicanism where states depend on civic responsibility, not just good citizens
3. Global citizenship (Stoic ideal) – all citizens of one world, which requires limitations on national sovereignty etc

4. Education process (Crick) to enhance 2 and 3

None of these gives much credence to the role of religion. Why?

3. Religion politics and pedagogy

1. Religion and Global governance:

Religion historically underplayed since the European enlightenment but now of greater importance (Smart, Casanova etc, etc); challenges the secularisation thesis, and it is now in vogue that religion is important in the public sphere, eg Trigg 2007, Warwick.

Evidenced by the Freedom of Religions Act in US (?) which requires reports on this round the world; uses religion as a barometer for respect for human rights round the world

2. Religion and the UN

Incorporated freedom of religion in 1948, but after long neglect began to recognise the international importance of religion for a stable world order from 1980s onwards, particularly their difference and diversity

3. Religion and Citizenship education
Underplayed – recognition of the link is less clear in citizenship education than in religious education (especially in France and USA) but things are now changing; see below

4. Citizenship and Religious Education

Political has been underplayed in RE, but rise of religion in the political sphere and growth of citizenship education has forced RE to consider the political and historical. 

Closing comments:
If there is to be a meaningful curriculum we need a greater appreciation of this historical context; both religious and citizenship education need to draw out political and theological opinion.

Eg, in Christianity, NT is full of references and examples of tension between religious and the political

· Render unto Caesar etc (paying taxes)

· Two trials of Jesus (religious separate from political)

· Letter of James (works and faith)

· First Letter of Peter (obedience during persecution)

· Book of Revelation (Satanic world order)

Eg Aristotle (astounded by lack of reference to this in the European philosophical context – we seem to think that questions of citizenship are new and arising from modern changes; that is wrong.) 
For citizenship to be non-ideological, students need access to the sources which show how these questions have been raised over different historical periods and places; eg

Plato, The Republic

Aristotle the Nichomachean Ethics, Politics

Epicurus, Principal Doctrines

Marcus Aurelius, Meditations

Augustine, City of God, Confessions

Aquinas, On Kingship, Summa Theologica

Machiavelli, The Prince

Gibbon, Decline and Fall of the Roman Empire
Hobbes, Leviathan

Locke, Second Treatise of Government

Rousseau, On the Social Contract

Mill, On Liberty

Marx and Engels, Communist Manifesto

Fukuyama, The End of History

Huntingdon, Clash of Civilisation

UN, Alliance of Civilisations

Also literary texts, eg Orwell, 1984

Religion also offers more in the debate about citizenship: 

can be used for political ends, not just negatively; 

religious world view is not restricted to this world (eg Augustine)
Q: variety of ways in which democracy is understood – is this dangerous/difficult?
A: Yes, additional reason for historical understanding and reduction of ideological danger

Q: living and learning democracy – how possible in schools that are not democratic structures?

A: Schools are not democracies, though some move to some democratic practices, eg school councils, where some review suggest value; but pupils are democratic citizens now, not just in the future 
Q: Is there an assumption that democracy is best? 

A: Yes, especially when it comes to looking at international or inter-governmental agencies, like the UN, EU etc; but can be problematic especially when it comes to various religions (See Reader published by Liam) 
Architecture and Citizenship, Svein Sanda

Introduction

Tautra New Convent 2007, Trondheim – building promotes wholeness; 

Made of beams, glass, slate, but big contrast with old one abandoned in 1537: stone

Wishes for new building: close to fjord, feminine rounded forms; but result – one wall made of glass, masculine square forms!

Buildings affect us: true of nuns on isolated island and citizens of large town

1. Sedlmayr, Austria: Loss of Centre – critique of modernity: forgotten its task to collect and create wholeness and abstractions not firmly grounded on earth 

Dogmas of modernity: all geographical shapes can be basis for a building and whole building, and all buildings are machines. First temptation from spirit of abstraction: in freedom people seek the pure geometry – buildings become constructions of mathematical shapes not life. Problems: like Nazi ideology; uses ‘degenerate’ in his book, member of Nazi party since 1932, lost his job

Modernism: connect architecture to modern world, get rid of outward decoration, house of common man at centre, abandoned streets for lone building with parks

My home is still my castle
 

Modern man travels more than before but still needs a safe base; more important than before; Much attention placed on the home

Traditional church buildings

Attacked by Le Corbusier – tear down and replace by sky scrapers

Salvation not found in vertical axis (dome, spire) but by horizontal, secular space

A study of modern church buildings would show not a complete flight from the old symbolism, but a greater variety of ways of expressing Christianity

Churches now one of many secular competitors for human achievement – stations, shopping malls town halls, universities, plus other religious buildings like mosques

2. Norberg-Schultz
Crisis in surrounding world – due to changes especially since WW2; 

towns used to be well defined and represent elements in landscape; 

place should be an interplay between buildings and landscape, with sky as ceiling, ground as floor and horizons as wall

“to dwell is to be friends with a place”: this means letting it be

Need a variety of symbol systems – more than science

Uses Heidegger’s Double Understanding of Space – opening up and collecting what belongs together; and space becomes corporal by sculptural forms

The presence of a building – shape and look but things that produce positive recognition may vary, eg a pavement

Wholeness is lost in modern building

3. Logstrup, Danish

Dividing and uniting differences

Dividing: Exclusive (hate – love); Uniting: Enrich and balance

Sensation without distance

Critical of Kant’s epistemology (man separated from his sensations and understanding) OK for understanding but not sensations; the ship on the ocean is far from our body (understanding) but not our vision and hearing (sensations)

Sensations make us powerless, and we are engulfed by the universe in sensation

Senses attune the mind

Mind does not exist without being in tune; without attune-ment no energy for life

Attuned not only by surroundings but also with them

Function of house is to give our existence meaning, to make our interpretation of the world visible

Our identity is deposited in our surroundings, found in all we have sensed so far in life; dynamic; architecture is not just decoration, and is most important at home and work

Impulse (“indfald” in Danish) or fancy, inspiration, a thought, is more important than purpose in achieving meaning 
Hegel on architecture

· The first art
· Bridges 

· Combination of freedom and specific

Impulse of higher rank than purpose?

· Richness of forms and shapes in universe

· Water out of wine at Cana

· Feeding of 5000 with surplus

What is impulse? More than coincident? Spontaneity, imagination and play (children best at this) – play and utility may be uniting differences
If impulse and utility could balance – must not say yes to any impulse but only to those who have some degree of utility,

like at Tautra

FRIDAY 24 AUGUST

RELIGIOUS IDENTITY AND CITIZENSHIP

Reflections On The City Tour
· Asserting own identity at expense of acknowledging identity of others
· Graffiti

· Copying architecture of others – Paris, London

· Achievements of nation state

· Stress on millennium 1896

· British take on identity is different – natural border and no invasion

· Uniting of Buda and Pest is significant

· Arguments about statues – true elsewhere, eg Estonia, Vienna

· Presence of the flags of Hungary and EU on each state building indicative of multiple identities

· Beauty of city helped by imposition of height restrictions

Speakers corner

· Martin Rogers – Science and Religion in Schools Project

· Christine Howard – Articles of Faith
Religious Identity and Citizenship, Bert Roebben
Introduction

· Theological reflection on citizenship education because theology provides tools for such a critique, to shape what we are and should be

· Seeking sense in the city (city is metaphor for the complex life we live nowadays); cities shape people and people shape city; 

· One of main gaols of RE should be to enable pupils to make sense of the city, to give meaning to their lives (soul food)

· Context for this is religious diversity (U2 concert image using crescent, star and cross to make word ‘Co-eXisT’)

1. Education towards active citizenship and relationship with religious identity

Modern citizenship means being an active member in a modern city
· Contemporary translation phroneis (discernment or practical reason), being critically co-operative and responsible to the polis in which you live life together

· Being self reliant and contributing to the common good

· Some one who takes care of himself but cares also for others; an ideal neighbour

· eg City Etiquette in Rotterdam

Active citizenship in school

· NL: focus on democracy, participation, identity in broader framework of ‘in-burgering’ immigrants (eg Dutch Canon)

· B: part of wider set of educational goals that transcend subjects, eg citizenship education, health, environment etc

· UK: 

· D: intercultural and inter-religious dialogue on basis of human rights in Hamburg

2. Critical voices and radical interruption – a theological vision on Europe

Critical remarks

· Concept of citizenship is neo-liberal and Euro-centred
· Based on the no-harm principle (OK to express oneself as long as not hurting others)

· Religions are part of societal strategy – OK unless offensive to mine

· Religion in positive form is functionally used to promote social cohesion

· Citizenship ed is considered part of contract of school, parents, community, government

· Cit Ed does not function about 9/11 – too soft

· Why focus on solidarity and common good? Why be moral at all?

So question about citizenship is not just a functional one but relates to the enterprise of human beings living together in diversity, so needs to go to fundamental levels, where RE can be of service

Interruption 

– visit to Auschwitz on holiday (an interruption to the holiday and mood)
Necessary issue for education – raises questions

· What kind of schools do we want? Schools as communities of values (Guerts)

· What kind of religious communication do we want in the classroom? Necessary, structured or spiritual? (Kosyrev)

· What kind of ‘phronesis’ do we want? Old polis or new cosmo-polis? Need to be able to live with ambiguity, plurality, different, unpredictability (John Caputo)
· What kind of Europe do we want? (Borgman)

Towards a European fellowship of fate (Borgman)

· Within the framework of a theology of culture: not only think about (the presence of) religion in society but also think religiously about society (sub ratione Dei, living in dedication)

· Fellowship of fate: solidarity in rebuilding Europe after WW2, pragmatic start of EC in 1958; we should be like that too - no mission statements any more, but have a careful and respectful waiting for (welcoming, receiving) one another in permanent dialogue, in doing the dialogue we shape a ‘Europe-in-dialogue’ = remember our conflicts and reinvigorating our strengths

· Should devote ourselves to this project with religious dedication (Vaclav Havel) which is different from economic dedication

· ‘Maximum diversity in minimum space’ (Kundera) – this is not the problem but the definition of Europe according to Jan Figel); this is not the task for religions and for RE (functional), but it is a religious task

3. Inter-religious learning (learning in difference) as an illustration

· Pre-modern Europe was time of religious wars; modern Europe was age of ideological conflicts; post-modern Europe should be ‘age of free meeting of minds, prepared to contribute to a common historical project on the basis of the cosmopolitan ethos’

· Religious dimension of Intercultural Education, Oslo Declaration, Volga Declaration show that the dimension of conviction is unavoidable

· Need to be there – a programme of phenomenon and problem of religions; Inter-religious learning as part of the larger ‘hermeneutic awareness’ in Cit Ed

RE in the secondary school in W Europe

RE influenced by contemporary boost of reflectivity 

Young people as self-reliant learns, dealing with process of interactive meaning giving (not linear-chronological interpretation of moral and religious development)

Hermeneutic-communicative approaches in RE; learning to perceive religions and communicate own point of view

Dialogue with other belief systems in depths of time, in breadth of span, against horizon of future

Modern schools experience an appeal to their response-ablity of the quest of yuong people by offering them valid mental detours (Paul Riceour)

Multi and inter-religious learning (about and from)

· Research shows that young people go from multi – inter – mono – confessional in approval ratings; need to be courageous and promote the inter-religious
Resistance within the learning process 

· How to make personal? Personal involvement dangerous

· How far can I walk in moccasins of others? Inaccessible elements foreign to learner?

· Can I handle the communication? May not be safe? Requires trust

· Can I deal with this myself? Internal fallibilities

Learning by encounter: intra-religious learning is very important

· Differences in interpretation come to surface and appeal to imagination. This is me, how about you. 

· Learning by encounter 

· Learning in presence of the other

· Learning in difference

Worked with Anna Halsall in UK 

Add Learning in religion to learning about and from

About


From


In
Multi


Inter


Intra

Knowing the other
Respecting other 
Knowing/respecting self

Documentation
Communication
Confrontation
Heuristic

Social


Existentialist
Intra-religious learning is a method of intensified teaching of religion; inside the young person in communication with others through critical encounter 

Conclusion

Duna was means of crusades and Ottoman invasion; now it is symbol of dialogue – diverse sources and streams, but constitutes an entity (a river)
SATURDAY 25 AUGUST

INTO THE CLASSROOM

Workshops

Identity on the move: The idea of a European Spirit, Chris Doude van Troostwijk

Question: how to become post-national citizens 
– the only analogy is a religious one – children of the Kingdom are citizens of the City of God, because they share the same Holy Spirit.

Beginning of an answer: citizens of Europe = children of a shared European spirit (uses the analogy of religion to public political sphere)

1. Incarnation (reduction) God comes into human sphere; Ovid and the founding myth of Europe – part of the European spirit is knowing how to live with paradoxes 

2. Seduction - ??
3. Abduction – rape?
4. Domestication – hiding away the poor
Co-existence of communities

(missed the slide!)
Citizens through spirit

European community of spirit


Moral community



Legal community

Communitarianism



Liberalism
Values – legal norms




Procedural justice – legal norms

Positive freedom




Negative freedom

Horizontal exclusion




Vertical exclusion (private/public)

National Republicanism



Cosmopolitan republicanism
Rousseau




Kant

Political community …?

Cannot create a single European state but need a community of spirit, spiritual community
Your cameras are German: a shared European reflex?

· Refusal to be stigmatised

· Identification with and responsibility for the position of the other

· Searching for an outlet by confrontation with a new element

· Awareness of what is passed

Dynamics of self-transcendence
Myth

European Spirit
Non European spirit 
Contribution of RE

Incarnation
Ambiguity, living
Manichaeism/monism
Perspectives with totalising 



with paradox




tendency

Seduction
Reflexive identity
Individuality stress/
Religious flexibility



I am the other

Model reproduction
Functionalist secular approach

Abduction
Dialectics of 

Calculation

Religious creativity

Incommensurable


Domestication
Auto-critique

Social constructionism  Hermeneutics 
Tabula rasa 

  Cultural memory 



  Forgiveness
Conclusion

Contribution of RE to European Citizenship:

· Idea of spiritual citizenship (to prepare for a political one) Children through the spirit

· Experience with singular-universals: 

· Forgiveness of past, 

· trust and belief (rather than tolerance and contract)

· Living with paradoxes – absolute perspectivism

· Hermeneutics of history and culture

SUNDAY AUGUST 26

PERSPECTIVES ON THE FUTURE

Visions for the future, Peter Schreiner

(See Peter’s script)
Reflections on the Conference, John Keast, Rapporteur

1. Task as rapporteur 

i. to summarise (!)
ii. to reflect on achievements, significance, directions

iii. not just my own but host yours

2. Reflections as rapporteur
a. common metaphor is that of journey: 


i. through time (four days)

ii. of discovery

1. getting to know each other

2. getting to know about city

3. learning about issues

b. (all of more or less interest, excitement, enjoyment to individuals)

c. remind you of where we have come from where we may be, and where we could go in this journey (later)

3. First, while we are here, 11 year old boy shot dead in Liverpool. Has lead to a debate about violence, gangs, guns, law and order, values of society etc etc (happened before in 1995, Jamie Bulger, a young boy killed by two other young boys, and news of release of the young killer of a head teacher in 1995 too). 
It is also a reminder of importance, relevance, nature of citizenship. 
Also personal grief of the parents – issues of why, suffering and purpose of life; nature of human beings – the stuff of spirituality and religion. 
This incident is a tragic reminder that issues of this conference are not simply abstract, academic or philosophical – real life! Other examples are possible from what is happening around us.
4. Now let me remind you of the journey through time. We met about 67 hours ago to discuss RE and citizenship; After opening remarks and welcomes, Liam Gearon reminded us of the complexity of concepts of citizenship, the inevitable even if benign ideological link between citizenship education and politics, the necessity of a historical perspective on this link, the previously neglected but increasing role of religion in citizenship, and the potential for RE. This was part of the question what is citizenship for RE.

The same question was addressed rather differently later on Thursday when Svein Sando explored the link of city and citizenship through the work of three architects; he intrigued us with many notions that were either new or only half considered by me such as the importance of ‘sensing’, the concept of ‘indfald’ and the ideal combination of impulse and utility; enabling us to identify with our buildings. 
On Friday we moved to Religious Identity and Citizenship. We explored the city of Budapest’s various identities – from the prehistoric through Slav, Hungarian, Mongol, Hungarian, Turk, Hungarian, Austrian, Hungarian, Nazi and Communist to Hungarian again today, with the not insignificant minority Jewish identity of long standing. Then Bert Roebben put to us a description of religion and of RE that could enable a discovery of the identity of the common humanity for Europe, a concept of RE that is multi, inter and intra-religious. 

Yesterday we moved to the classroom and tasted various menus with of religion, education and citizenship in various dishes and combinations. I could not be in them all, but in the workshop on Turkey we had a fascinating discussion of identity, citizenship and religion! 
We also heard from Chris Doude van Troostwejck who in a most distinctive and interactive style led us to reflect on the nature of the European spirit.

This morning Peter treated us to his visions for the future, which are not dreams of fancy but based on his wealth of experience and expertise in working on religious education within European institutions and projects.

So much for the journey through time!

What about the journey of discovery?

5. I will pass over the getting to know each other as you will know about that, and I do not! 

And I have referred to getting to know the city already – again we will vary in how far we have journeyed, literally and in terms of familiarity depending on where we have travelled from, where we stayed and how long we have been here.

So I come to reflecting on the issues - first citizenship, then religious identity, then religious education!

Citizenship
6. It is a hallmark of civilised humanity and always will be – it is about how we organise, govern and get along with each other, in terms of power, wealth, society and personal life. Whilst citizenship education as a subject may be new for some (England especially), citizenship is not, and probably not citizenship education either, for it will have happened in various, often disguised, ways, at home, school, local and religious community, through example, expectation, tradition, both formally and informally.

7. What is perhaps different now are the threats to that civilised humanity – the power and role of the media, secularisation and what some would see as the reaction against it of  the fundamentalist and extremist nature of some religious traditions, globalisation and mass migration, the materialism and individualism of much modern culture. 

8. The issue then is how to promote citizenship and do citizenship education in such a time. Religion cannot be ignored in developing answers to that question, but what are the roles of religion (and the religions) in those answers? 
9. There has always been an ideological link between education and politics. Whenever the state pays for something it does so because it thinks it of value; if it is not of value, the state will not pay. So the state pays for education of its population because it is of value – notably for utilitarian and economic reasons, but also because a literate population is needed for a flourishing democracy and is generally more governable having been socialised through the values and beliefs, moral and religious, and traditions of knowledge that education comprises. He who pays the piper calls the tune! 

10. The issue then is how to manage the ideological linkage in such a way that the integrity of the education process is not too compromised. This is a crucial issue for religion because religions have their own (various) claims to truth, authority and practice that may transcend the state, politics and educational theory. Next month sees the launch of a historic document in England called ‘Faith in the System’. This is a memorandum of understanding between government and faith communities about the role of religion in education. How is that role to be defined and exercised? What are the implications for the structure and control of schools and of the curriculum?
11. There are global and international forces at work that shape our notions and practice of citizenship. We see a variety of political and legal systems at work in the world today that limit the freedom of individual states. We are witnessing a mixture (if not a confusion of but some would say a transition from) the nation state and a global human rights based system of governance. Few countries can express an identity and exercise the freedom of doing what they want without paying attention to a higher body concerned with international treaties, conventions or human rights. The question here is how religion adapts to any transition. Religion is often part of the nation state identity; religion is often universal in its claim and allegiance; religion is about more than human rights, even if it is about them too. 
12. The issue then is how religion copes with this internationalisation of the nation state.
Identity
13. The question of identity has been crucial to our discussions. Identity is complex, not just because we can have different identities at the same time but because it is partly given and partly chosen. In this complexity religion is a potent factor. It plays a clear role in acquiring, establishing, maintaining identity. Identity does not just apply to the individual. It is a family, social and individual issue. It is not just a matter of status but the privileges or lack of them that goes with that status – a dalit compared with a Brahmin, a black compared with an Afrikaaner, for example. One of the ways we might alleviate some of this power/status tension is to see the identity of others in the say of Martin Buber, where we relate to the other as I – thou rather than I – It.  That is, where we treat the identity of the other as one with the kind of identity that we value (in mutual relationship), one like us rather than by dehumanising the other into an object where power relationships predominate. This entails the importance then of dialogue – understanding its nature (not just talking and listening) and its role. The role will involve realising the limitations and how then to deal with those who do not dialogue.

14. The issue then is how to have and value (religious) identity without denying or obliterating the (religious) identity of the other?
15. Identities as we know are multiple. In may case for example, I did not choose (but was given by birth) my Cornish, English, British, European, White, Male identity. Some of these are linked with others, for example I cannot be European without having a national identity within that continent. Some identities I might be regarded as having some choice over, for example being Christian, though I am not sure I would totally agree. It was not an original choice but now may be an item of continued choice. This of course raises questions about choice and identity that are very current – the use of the veil and other religious symbols, tribal signs, that are linked with concepts of personhood, family, community; but also of truth for the symbols and identity are not arbitrary but related to existential and philosophical claims.  As educators we are not neutral with regard to religion – it is not just a matter of being interested in religion either; we have religious/philosophical views and practices. How can we as well as other practitioners be religious whilst valuing the religion of others?

16. The issue here then is how to be religious in a religiously plural society? 
Religious Education
17. RE does not happen in a vacuum – it is part of an educational structure (mostly schools but not just, churches and mosques for example) with other priorities, shaped by, paid for by groups and bodies at different levels. It is important for us to be able to articulate the links between religion and school, community, nation, Europe and world that provide the context for RE, training of its teachers, development of its curriculum etc. In articulating these links it is equally important to be able to develop a vision of the nature and purpose of the RE curriculum – just what it is for and how. This will involve making links with the wider curriculum and educational agenda. Citizenship, of course, is one of the important items on that agenda.

18. The issue then is how RE can make a bigger contribution to the wider world of education? What sort of RE do we want in our schools and who should decide it?

19. Developing answers to this question should be based on good information. This raises the importance of research into intention and effect of RE. Then, we need to share that with those who are important partners and stakeholders in RE. We can only do so much so we need to network with the source/controls of the RE curriculum: confession, profession, community, state, Europe, UN

20. The issue raised here is very practical. What is the role of EFTRE in making a bigger contribution to the wider world of education? What is the role of EFTRE in developing the sort of RE we want in our schools? What is the role of EFTRE in working with those who make decisions about the structure and nature of the school curriculum, including RE? 

21. A parallel issue is the role of CoGREE in answering these questions, for EFTRE is an important member of CoGREE, and cannot do it alone. An engagement is needed not just with our national institutions (in the UK with the RE Council of England and Wales and government bodies) but with European institutions, especially CoE. Peter is a crucial person here for he is so well informed and placed within much of this network. It might be argued that there will come a time for the need of a European RE strategy that can link RE with the emerging Europeanisation of our continent. 
22. This issue raises the difficult question of the capacity of our RE organisations. It is limited. So the issue is how EFTRE (CoGREE) can build the capacity to play a more powerful role in shaping RE in Europe.
What do you think? 
23. Buzz group time – which issue is the most important for you? What do you think about it? Are there other issues that I have not reflected upon? If so what? Here is a list of the issues the conference has raised for me:

·  Religion cannot be ignored in developing answers to how to be a citizen in our time, but what are the roles of religion (and the religions) in those answers?

·  How is role of religion in education to be defined and exercised? What are the implications for the structure and control of schools, the curriculum and the RE curriculum?

·  How does religion cope with internationalisation?

·  How to have and value an identity without denying or obliterating the identity of the other? 

·  How to be religious in a religiously plural society?

·  How can RE make a bigger contribution to the wider world of education? What sort of RE do we want in our schools and who should decide it? 

·  How can EFTRE (CoGREE) build the capacity to play a more powerful role in shaping RE in Europe?

24. (Discussion) 

25. Now some final reflections

·  Take this discussion back to your own various contexts and progress it

·  Report your progress to EFTRE Board in one year’s time

·  Feed that into CoGREE and to the planning process for next EFTRE conference

·  Focus may need to be on the role of the RE teacher

Bon voyage!
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