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: Bel 1o a better teacher? .

* Do you know what aspect of your practice you
"\ should work to improve?

* Do you know whatyou' should do to improve it?
B Can you actually do this?

4 How W111 you know 1f it has 1mproved7
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~ + Be based on best evidence about pedagogy,'teacher
effectiveness, learning theory
g Reflect diversity of teacher needs (one size doesn’t fit all)
+ Include protocols for demonstrating when they are met
~ thatare
| * ‘Clelar and operationalisable
. Connsi’s'tént.across different institutions, schools, etc

-+ Demonstrably predictive of valued pupil outcomes
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“She also possesses Second Thoughts,
which are defined as 'the thoughts you think
about the way you think'. Whilst other
witches are said to have this trait as well,
Tiffany also recognizes some of her
thoughts as Third Thoughts (the thoughts
you think about the way you think about the
way you think), and Fourth Thoughts (the
thoughts you think about the way you think
about the way you think about the way you
think). All these thoughts sometimes cause
Tiffany to walk into door frames”

- https://en.wikipedia.org/wiki/Tiffany Aching

Image Credit (Fair Use): https:/ /en.wikipedia.org wiki/Tiffany_Achin o# /media/File:Tiffany_Aching_in_The_Shepherd%27s_Crown.



https://en.wikipedia.org/wiki/Tiffany_Aching
https://en.wikipedia.org/wiki/Tiffany_Aching#/media/File:Tiffany_Aching_in_The_Shepherd%27s_Crown.png

‘I watched the class teacher silence the
class and on reflection thought that this
was the way | should have behaved and
resolved to do it this way next time”

First thoughts?
Second thoughts?
Third Thoughts?

Where does the research / literature
't appear in this hierarchy?

L

Can you think of an example in your own writing
when you stopped at first thoughts?

Image Credits: http:/ /www.wsj.com / https://braidmission.org §



http://www.wsj.com
https://braidmission.org

PRACTICE

Image Credit: cliparts.co/vin-yang-clip-art



http://cliparts.co/yin-yang-clip-art

Complexity

“Teaching is unforgivingly complex. It is not simply goOd or bad, right or wrong, working i
or failing. Although absolutes and dichotomies such as thjése are popular in the headlines
and in campaign slogans, they are limited in their usefulness. They tacitly assume there is

consensus across our diverse society about the purposes of schooling and what it means
to be engaged in the process of becoming an educated person as well as consensus i
about whose knowledge ‘?ﬁg values are of most worth}.;.a’nd what cour 7 ' i
achin g and learning. They ignore almost com
“good" or “bad”) teaching of real students collected in actual classrooms in t
ces. They mistake reductionism for clarity, myopia for |



http://clipart-library.com/cycle-cliparts.html
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http://clipart-library.com/cycle-cliparts.html

.iﬁeac hin g and Le arnin g Resear_f;j_ a0
Pro]ect Key Pr1nc1ples (Pollard 2015 268)

~* Effective teachmg and learning engage with Valued forms of

knowledge: Teachm and learning should engage wnth the bi xdeas Facts
3 5 g 535 5
Processes languages and narratives of subjects SO that learners understand

wlﬂat constxtutes qualltg and standards in cl:scnplmes

* Effectiveteaching and learnihg recognises the importance of
_prior experience and learning: Teaching and learning should take

| account omc what the learner alreadg knows in orcler to Plan thelr next stePs
| Thls mclucles buxlclmg on Pr:or leammg but also taklng account of the Personal &

and cultural-experlences of dxgerent groups of leamers.

Image Credit: cliparts.co/vin-yang-clip-art '



http://cliparts.co/yin-yang-clip-art
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http://clipart-library.com/cycle-cliparts.html
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PEDAGOGY
as the of
teaching:

' PEDAGOGY
as the CRAFT of
teaching: mastery of
a full repertoire of
skills and

practices R e Y

| responsive, creative
| and intuitive



https://www-tc.pbs.org
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What makes great teaching?

Review of the underpinning research

Robert Coe, Cesare Aloisi, Steve Higgins and Lee Elliot Major
October 2014
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What makes great teac mg?
'Coe (2()14) ' .

l Pedagogical / Content knowledge (Strong evrdence of impact on

student outcomes)

2. Quality of 1nstructlon (Strong ev1dence of 1mpact on student

outcomes)

-3 Classroom climate (Moderate eV1dence of 1mpact on student

outcomes)

_ 4. Classroom management (Moderate evidence of impact on student

outcomes)
5 Teacher‘ beliefs (Some ev_idence of impact on student outcomes)

6. Professmnal behav1ours (Some eV1dence of 1mpact on student

outcomes)




. How do students understand new ideas
. How do students learn and retain new
information?

. How do students solve problems?
4. How does learning transfer to new situations?
. What motivates students to learn?
. What are some common misconceptions
about how students think and learn?




The Education Endowment Foundation

Filter Toolkit k - Months Impact

Feedback
High impact for very low cost, based on moderate evidence. @ £ 0'e

Meta-cognition and self-regulation
High impact for very low cost, based on extensive evidence. @ £ ®© -

Homework (Secondary)

Moderate impact for very low cost, based on moderate evidence. @ 0)\a

Mastery learning

Moderate impact for very low cost, based on moderate evidence, 08

Peer tutoring
Moderate impact for very low cost, based on extensive evidence. @ £ @ @ -

Reading comprehension strategies
Modentcimpagctforurylowcos:.bucdoncxunsiwmigncc. @ L -

Collaborative learning
Moderate impact for very low cost, based on extensive evidence. © £ _

~ https://educationendowmentfoundation.org.uk



https://educationendowmentfoundation.org.uk
https://educationendowmentfoundation.org.uk

What makeS great Pedago.
Husbands et al (2012) . &

Effective pedagogies g1ve serious consideration to pupil voice.

Effective pedagogles depend on behaviour (what teachers do) knowledge and understandmg

~ (what teachers know) and beliefs (why teachers act as they do).

Effective pedagogies involve clear .thinking about longer term learning outcomes

- as well as short-term goals.
= Effective pedagogies build on pupils’ prior learning and experience.
Effective pedagogies involve scaffolding pupil learning.

Effective pedagogies involve a range of techniques, including whole-class and structured group work,

‘guided learning and individual activity.

c JEffectlve pedagogles focus on developing hlgher order thlnklng and metacognition, and make good use

of dlalogue and questlonlng in order to do so.

2 »'Effectlve pedagogles embed assessment for 1earn1ng

?Effectlve pedagogles are 1nc1us1ve and take the dlverse needs of a range of learners, as  well as matters

of student equlty, into account.




. 11 le " earmn g for
Hattle (2012) - ’

Barometer of Influence

"An innovation, any teaching program,

all teachers should be aiming to
demonstrate that the effects on student
achievement should exceed d=0.40.
This point is not only attainable by many
innovations but is the average, not the
maximum, effect”

Hattie in "Visual Learning, A Synthesis of Over 800 Meta-
Analyses Relating to Achievement”, p.249,
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Providing formative

evaluation Comprehensive

interventions for (earning
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Micro teaching
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- Feedback

- Teacher-student relationships
- VS mass practice

- Meta-cognitive strategies

- Student self-verbalisation

- Professional development

- Problem-solving teaching

- Not labeling students
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http://learningandteaching-navitas.com/dazzling-data-the-top-5-teacher-innovations-that-enhance-student-success/

WHERE NEXT?
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p.hopkins@hull.ac.uk
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Paul Hopk

07760 117979 M

Faculty of Education
B

Wilberforce Building
University of Hull
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